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Summary Statement 

E-2 is in place to ensure that all UPSD students meet or exceed high academic standards by 
acquiring the knowledge and skills essential for success in post-secondary education, the world 
of work, and citizenship.  This report typically bridges school years with a formal report on the 
preceding school year and a look at progress and what’s new for the current year.  As such, over 
the years, E-2 has served to inform the Board of progress, apprise the Board of current efforts 
related to academic achievement, and to guide the organization.  This “bridging” aspect of the 
report - straddling school years and purposes- may be the only portion of the report that is 
consistent with previous years. The interpretation statements for this policy have been 
purposefully stable over time.  Similarly, the evidence provided to the Board for monitoring 
purposes has also been very consistent, changing only to adapt to policy modifications and the 
progress within the district.  This stability and the steady alignment of data and evidence have 
allowed for consistent refinement and maturity in both the evidence and interpretations, as well 
as the district’s response to evidence.  However, because of the significant interruptions to 
schooling beginning in March of 2020, much of the evidence typically provided in this report does 
not exist. 

This year’s report will contain only remnants of typical data elements and historical interpretations, 
where these are still available and relevant.  In nearly all cases, the advent of the Covid 19 
pandemic eliminated the availability of historical and normative data. Not only did these changes 
impact our ability to collect data as we have in prior years, but it also rapidly and transformed the 
district’s efforts to support academic achievement in pursuit of academic ends.  The interpretation 
statements for this year’s E-2 report mirror this unavoidable, but temporary, shift in priorities, effort 
and resources.  The interpretations and evidence for this year’s report sound considerably more 
like means than ends, but represent the district’s progress in supporting academic achievement 
in this unprecedented situation.  Many of the systems, procedures and structures to support 
academic achievement in a virtual or hybrid learning environment did not exist or were significantly 
less of a priority in our traditional learning environment.    

This report will share the district’s progress toward establishing and improving these systems to 
support academic achievement in a new environment.  Interpretation statements are labeled as 
such, but further interpretations within each section are indicated with italics.   



Standard 1. Student achievement in the district will exceed that of Washington State 
and the nation as measured by standardized tests and other available data. This 
standard specifically includes all standardized state and federally-mandated 
testing data, as well as standardized college entry tests such as the SAT and 
ACT. 

  

Standard 1 articulates the goal that students will outperform their state and national peers.  
In order for students to achieve at higher levels than their state and national peers, the district 
must establish, modify and improve systems which specifically support overall academic 
achievement in an online and hybrid environment.  It is important to note that the evidence 
reported below is that most directly related to the establishment and improvement of systems 
which enable learning at higher levels.  This report is not an exhaustive list of all efforts of 
the district during the pandemic. Many important efforts and initiatives over the last ten 
months are only tangentially related to academic achievement, but are vital to the safety and 
well being of students.  Some of these efforts, which are not a part of this report include:  
Daycare, food service and delivery, emergency maintenance and facilities improvements, 
disease prevention efforts, safety protocols, staffing changes, training for staff related to 
Covid, etc.  

Standard 1 General Interpretation Statement - We will report progress toward the 
establishment and improvement of systems and practices to enable high levels of 
achievement, focusing on the following areas: 

● Overall technology infrastructure - The district must construct and maintain the 
necessary network, backbone software and licensing to provide adequate access to the 
technology required for online or hybrid instruction. 

Since the initial closure in the spring of 2020, the district has spent about $1.6 million to 
upgrade technology, purchase software and licenses, hardware, student devices, audio-
visual equipment, and to provide access for students to online resources.  This total 
includes items which are listed in Standard 1 as well as items listed in the next section 
(S2, S3 and Goal 4).    

○ During the initial closure in the spring of 2020, the district purchased 
hardware, licenses for teaching apps, content filters, and software to create 
the basic teaching infrastructure for teachers and students.  These initial 
purchases were approximately $79,400 in the spring of 2020 with an 
additional $110,970 to start the 20/21 school year. 

○ Part of these expenditures includes upgrading the available broadband within 
the district from 1 gigabyte to 10 gigabytes this fall.  The costs described 
above do not include the recurring costs to purchase this increased 
bandwidth every month from K-12. 



○ Between the spring closure and fall preparations, more than $13,000 in extra 
hours (salary and benefits) and support have been worked in the technology 
department by technicians, paraeducators and office workers performing 
support roles.   In addition, the district is in the process of hiring an additional 
technician to support the enlarged infrastructure.         

 

● Focusing instruction on the most vital standards and content - In order to maintain 
a coherent academic program over time, content maps for courses must be reduced to 
reflect the realities of online learning, but be vertically aligned to ensure that students do 
not lose academic momentum. 

○ The work of realigning content/curriculum maps in the spring, summer and fall was 
undertaken by 42 teacher teams (151 teachers), spending thousands of hours to 
rewrite curriculum maps in an effort to reduce the long term negative effects on 
student learning.  This effort and investment of more than $195,000 and the 
personal time of dedicated teachers is the only way to maintain the curriculum 
coherence which allows students to outperform their state peers.   

○ As quickly as curriculum maps were realigned and rewritten to maintain coherent 
instruction, intervention teams joined to align intervention curriculum maps to 
match the core instruction maps.  The costs of this work are included in the dollar 
figure above, but will be spelled out more explicitly in the S2, S3, Goal 4 portion of 
the report. 

○ Throughout the spring closure and the current school year, cadres of teachers in 
ELA and math have been meeting weekly or biweekly to plan, record videos, 
create online resources and turn the existing curriculum into one that can be 
delivered effectively online.  The tasks created by these teacher teams identify the 
central curricular components and content within each course.  The work of these 
teams clearly delineated the most vital content and progressions of learning within 
each curriculum map.  By creating these resources to be shared, these teacher 
teams have guaranteed the coherence of curriculum which is imperative for 
accomplishing the intent of Standard 1. 

   

● Staff training on technology and tools - If students are to outperform their state and 
national peers in the online environment, teachers and staff must be adequately trained 
to deliver instruction and perform their duties using electronic tools. 

○ Providing instruction in an online environment requires teachers to be trained on 
the basic electronic instructional tools to be used in nearly every classroom.  Over 
the summer, 396 people trained for 2,372 hours on these online tools through Ed 
Tech large scale training.  These trainings provided a baseline proficiency and 



were recorded for teachers to review later.  The district invested  approximately 
$173,000 for training to prepare teachers for these online tools.  

○ The challenges of teaching small children online required the district to reduce 
group size for kindergarten and first grade reading instruction and train additional 
teachers, paraeducators and interventionists to accommodate this group size.  For 
Read Well specifically, this training included more than 40 hours, costing more 
than $2,200.   

○ School Psychs had to be trained to implement virtual evaluation tools to evaluate 
students for special education services and for Child Find.  Similarly, staff who 
work with existing students who require the WA-AIM test had to learn how to 
administer the test remotely and with new technology. 

○ Preschool teachers were in year one of a new curriculum when the pandemic 
began.  These teachers learned the online Creative Curriculum Cloud in order to 
improve online data collection and communication with parents. 

 

● Improve the delivery of instruction and student access to content -  Staff must learn 
to implement UPSD Basics (instructional techniques proven to produce the highest 
levels of learning in normal learning environments) in a remote setting using technology 
hardware and software. Once regular instructional practices are established (online or 
hybrid) teachers must be trained to adapt to students’ needs and improve instruction. 

○ At every grade band, teacher examples of exemplary instruction have been shared 
and modeled in an effort to establish high instructional expectations for teams.  
Some of these instructional examples are built into district-wide videos, electronic 
resources and packets for students to use at home.  In grades 5-12, teachers 
shared these electronic resources as exemples for their peers during staff 
development and planning times.  Specifically, teachers offered exemplars for 
their peers using: Peardeck, Jamboard, Gimkit, Quizlet, Edpuzzle and others.   

○ Once teachers were trained, the district purchased $85,882 in licenses (38 
different licenses/programs) for instructional apps and software to improve general 
delivery of instruction.  Some of these were core programs on which teachers 
trained during the summer.  Many of these were specific requests for programs 
and apps prompted by teachers, which quickly increased the available tools for 
teachers and made online instructional expectations more consistent.  In addition 
to these purchased programs and licenses, the district has opened access to 35 
Chrome apps and extensions for teachers and students.  

○ Speech and Language Pathologists (SLPs) were particularly challenged by the 
school closure as distance learning made performing their duties nearly 
impossible.  The district purchased a supplemental online curriculum and delivery 
system to allow students who qualified to better access these services.   SLPs 
adopted the new system and got up to speed rapidly after training. 



○ Special education teams reached out to every family during the spring closure to 
develop Continuing Learning Plans.  These plans enabled a dialog with families 
about how best to support their students and increase access to core instruction 
and specially designed instruction.  Teams developed a plan to measure bi-weekly 
progress toward specific goals.  These efforts greatly improved regular instruction 
in ways that are student specific. 

 

● Establish systems to provide daily learning resources to our youngest students - 
Our youngest students will struggle to thrive in an online environment.  Making adequate 
academic progress requires parents, teachers and students to have regular hands-on 
curricular resources and materials.   

○ As soon as the spring closure was announced, teacher leaders, the Department 
of Teaching and Learning, and office workers at the ESC began a weekly process 
of identifying, copying and distributing math and ELA packets to all K-4 students.  
These packets became available for pick-up by parents.  The district mailed all 
packets not picked up to the appropriate homes.  This effort guaranteed that 
students would receive the resources they needed for online learning.   

In addition, this process ensured that teachers and teams remained on a 
consistent pace and provided more equitable resources and teaching. Altogether, 
approximately 24,720 separate ELA and math packets were distributed during the 
spring closure, with an additional 36,960 packets being distributed to date for the 
20/21 school year.  The extra hours dedicated to this effort include hundreds of 
teacher hours (included elsewhere in this report as cadre hours) and more than 
$7,500 in extra pay for para educators and office staff. 

● Attendance and enrollment - Student enrollment, attendance and engagement are 
vital to adequate academic progress.  Schools must be intentional about encouraging 
student attendance and supporting families to encourage continued enrollment, 
attendance and regular engagement in online learning. 

During the spring closure and through the first half of the current school year, all of our 
staff have been focused on the idea that family engagement is the central element that 
allows students to be safe and learn at high levels.  Schools have been creative and 
dedicated to doing whatever is required to engage and collaborate with families to 
support our students.  The evidence below represents a small fraction of these 
interactions and this dedication. 

○ Enrollment is the basic element for school funding and the most basic requirement 
for a district’s practice to impact student achievement.  In a state report from the 
end of October, ESD 121 representatives reported that enrollment in Pierce 



County was down year over year by 4.28%.  UPSD enrollment was stable, 
decreasing only 1.1% during this time period.   

○ AT CHS, the administrative team has made multiple repeated home visits to 
encourage students to attend regularly.  In addition, Mike Tompkins has been 
appointed supervisor of the “CHS Engagement Center,” which allows small 
numbers of students to come on campus when they’ve had issues attending or 
engaging.  In addition to boosting attendance and re-engaging students, the 
students can access additional academic support. 

○ The PBIS team at CJH has established and shared positive practices to 
encourage attendance and engagement.  These include:  positive calls home, 
handwritten notes and post cards, emails and Google Classroom private notes of 
praise for attendance and engagement.  In addition, CJH expanded the Student 
Support Team, which engages with families through home visits, calls and emails 
with families to encourage engagement and set positive expectations for 
attendance, engagement and performance.  Counselors play a large role in this 
work. 

○ At the intermediate level, administrators lead teams to make home visits, phone 
calls, attendance letters and emails.  The team engaged with families through 
Google Meets and in-person meetings to encourage attendance and engagement. 

○ At the primary level, buildings established Family Support Teams who monitored 
daily attendance and also reached out to families to provide help and support in 
other ways.  These teams also made phone calls and home visits to help 
encourage attendance and help families set up safe and comfortable places for 
students to work.   

 In addition, for Standard 1, more traditional interpretations and evidence are available for- 

➢ 2a. On-Time Graduation 
➢ 2b. Attendance 
➢ 2c. Post-Secondary Enrollment 

For Goal 2a, UPSD students will have a higher four year adjusted graduation rate than 
the state.  In addition, the 9th grade On-Track rate for students in UPSD will exceed the 
state’s rate.   

■ I believe UPSD is making reasonable progress as indicated by a graduation 
rate greater than the state rate at approximately 95.9% - 2020.  The state 
graduation rate was 82.9%.  

 

■ I believe UPSD is making reasonable progress as indicated by a 9th Grade 
On-Track rate which is 15.6% above the state. 

  



For Goal 2b, UPSD will have higher Regular Attendance rates than the state. 

■ I believe UPSD is making reasonable progress with a Regular Attendance 
rate 5.7% higher than the state. 

 

For Goal 2c, the district’s post secondary enrollment rate will be higher than the state 
in both 2 and 4 year categories. 

■ I believe UPSD is making reasonable progress with a 2 year post secondary 
rate 3% higher than the state and a 4 year post secondary rate 9% higher 
than the state. 

 

Standard 2. The district will make (S2.1 in packet) continuous progress toward 
eliminating the achievement gap of disparate performance among identified 
student sub-groups; (S2.2 in packet) further, identified student sub-groups will 
outperform their peers when measures that yield standardized disaggregated 
data are implemented. 

Standard 3. The grade level cohorts within the district will make continuous 
progress over time and when compared to their state peers on all available 
measures and indicators, including (S3.1 in packet) percent passing, percent 
passing all parts of the assessment and (S3.2 in packet) the improvement of 
performance of each quartile. 

4. Students who are newly enrolled in the district and are performing below 
average UPSD levels of proficiency, whether at the beginning of their 
academic career or in later grades, will make growth adequate to close the 
gaps between their achievement levels and those of typically performing 
UPSD students. 

Standards 2 and 3, and Goal 4 focus on how effectively programs, practices, curriculum and 
instruction within the district serve as a counterbalance to the numerous inequities within our 
society by closing achievement gaps between disparately achieving subgroups of students. 
Evidence in these three areas have historically been focused on measuring the absolute 
performance of subgroups, comparing those results to their state and/or national peer 
subgroups or other subgroups within the district.  The sudden move to online learning last 
spring, which continues into the current school year, exacerbates many of these existing 
inequities and reveals new obstacles to learning.  Many of these new obstacles to learning 
revolve around access to resources, the availability of support for struggling learners, and 



technological inequities.  The expansion of previously existing inequities and these newly 
exposed obstacles further threaten to widen achievement gaps.   

While we do not have access to data to quantify achievement gaps using traditional 
measures for E-2 this year, we can articulate the efforts to mitigate inequities which threaten 
to widen the existing achievement gaps.  In each area below, new systems, structures and 
procedures have been developed and improved with the specific purpose of reducing such 
inequities.  Each has required planning, procurement of resources, targeted staff training 
and implementation. The evidence section of this report provides a picture of the efforts and 
progress to reduce achievement gaps described in S1, S2 and Goal 4 by maintaining and 
modifying existing supports (interventions) in this new environment, establishing new 
supports for  students, intentionally guaranteeing access to technology and instruction, and 
focusing training on instructional techniques that potentially benefit students for whom 
engagement or historic achievement is lower.   

 

Overarching Interpretation Statement -  We will report progress toward the establishment 
and improvement of systems and practices in the following areas: 

● Equitable connectivity - Access to broadband and adequate bandwidth in 
the home is vital to establish equitable instruction.  Closing academic gaps 
requires establishing systems to support families to gain access to broadband 
connectivity at levels adequate for streaming video and for multiple students 
within a household to be online simultaneously. 

○ The district purchased $15,869 (not including recurring monthly fees) in 
Wifi hotspots in order to make them available to students or staff who did 
not have access to suitable broadband service.  In some cases, families 
have access to subsidized broadband, but this level of service is 
inadequate for multiple students working simultaneously.  In such 
situations, the district provided hotspots to supplement or augment the 
existing broadband in order to increase student access to instruction.   

○ During the spring closure, ESC and building staff members worked with 
hundreds of families to secure adequate broadband access,  In the end, 
38 student hotspots were deployed to families for whom no other form of 
connectivity could be obtained.  This fall, staff repeated these efforts with 
the additional tool of state sponsored broadband access through a grant 
program.  After distributing state sponsored connectivity vouchers, the 
district distributed an additional 69 hotspots to families who could not 
obtain broadband or enough broadband to maintain adequate connection 
each day. 



 

● Computers at home - quality and quantity - The district must guarantee 
that all students have access to computers that are of high enough quality 
and speed to allow students to fully participate in school activities. 

○ During the closure in the spring, the district distributed all of the existing 
Chromebooks to students and staff.  In addition, the district purchased 
$450, 767 in new Chromebooks to meet the needs of students within the 
district.  Even with this purchase, some students in the same families 
shared Chromebooks between children.  All of these Chromebooks 
purchased in the spring and fall included touchscreens and had the 
processing speed to access instruction online.   

○ In the fall of 2020, the district purchased an additional $645,068 worth of 
Chromebooks in order to be able to provide each student with a 
Chromebook if needed.  Because students were online for an extended 
period of time, it was important that the district be prepared for every 
student to have a Chromebook if needed.   

● Support during the school day - When considering which students can 
return to campus in allowable groups, the district must first consider students 
who are unable to participate in online school at an acceptable level.   

○ Given the limitations on group size this fall, buildings were allowed to 
bring back students in groups of five or less.  Schools prioritized students 
who needed additional support in order to make progress academically.  
In-person learning became a vital tool to increase access to academics 
for these students.  Many of these students (50.4%) were students who 
qualify for special education services.  Of the invited students, 70.8% 
were students who were Low Income, 22.4% were Black and 21% 
Hispanic/Latino.  All four of these subgroups are overrepresented in the 
in-person groups.  This disproportionate representation is one tool to 
reduce gaps and boost achievement for students who require more 
support to learn at high levels.   

○ Students who needed extra support during the day or who required in-
person short or long term services were prioritized for transportation and 
in-person instruction.  Students experiencing homelessness were first on 
the priority list.  Other supports included:  home visits, agency staffing for 
unengaged students in the state system, hundreds of daily calls to 
students who needed help attending or waking up, and counselors setting 
up  sessions online.  



○ This summer, the district provided Extended School Year (ESY) services 
in-person to a small number of students.  These students required 
additional help and time to maintain academic progress or progress 
toward their IEP goals.  These were our first in-person small group 
students to return to campus. 

○ Many students require additional Social Emotional Learning support 
during the pandemic.  The Behavior Support Team developed online and 
video lessons or activities to support students remotely.  This reach-out 
service is crucial, as many students exhibited hidden or existing behavior 
difficulties increase when students experience stress . 

○ The Behavior Support Team created visual supports and provided training 
to teachers and parents.  Visual supports are vital for students who are 
non-verbal or who have disabilities that affect their ability to communicate 
effectively.  Such supports enabled students to maintain and build upon 
their learning while significantly improving their home learning 
environment. 

● Supplies and materials - The district must establish systems and 
procedures to provide students access to educational supplies and resources 
they may be lacking at home or at school in small groups.   

○ Schools and the district provided hundreds of pairs of headphones and 
earbuds to students.  Students who need to work online when in a small 
group or when sharing a workspace with siblings or other family members 
require headphones to be able to participate effectively.  Not counting 
those bought by schools separately, the district provided more than 
$5,500 in earphones to students who needed them. 

○ The district purchased more than $41,000 worth of stylus pens to allow 
students to more easily show their work in electronic media.   

○ More than $15,600 worth of math manipulatives were sent home to 
students.  This total does not include what is likely a matching amount of 
teachers’ classroom manipulatives sent home by schools, which the 
district will need to replenish this summer. 

○ $10,000 in paper math strips were sent home to students so that they 
could maintain their consistent math models.  This coherence of math 
models between grades increases the performance of lower performing 
students disproportionately.   

○ The district sent home around $4,000 worth of mini-white boards, pens 
and erasers.  Schools also sent home white boards, but I cannot quantify 
how many. 



○ More than $12,700 in language specific books were provided for ELL 
students and their families to increase their ability to access instruction 
during online learning. 

○ CHS opened “The Depot,” a place where students can turn in and retrieve 
assignments and pick up school-specific supplies for learning, like: pocket 
constitutions, graphing calculators, textbooks, novels, guided reading 
packets, AP support packets, Chromebooks, instruments, art supplies, 
etc. 

○ At all schools, organized systems were created to allow for checkout of 
regular school resources (books, instruments, calculators, etc.).  Many 
schools have arranged multiple options for parents and students to get 
items that they typically get in school.  For example, in October, after their 
initial checkout day, CJH held a second materials distribution event where 
supplies and resources were passed out, including:  700 English novels, 
100 white boards, 600 picture packets, 120 art supply packs, 25 sets of 
leadership class supplies, and numerous other items.   

○ Early in the year, primary and intermediate schools held numerous pick-
up days for supplies and resources, and provided delivery of needed 
items to homes via transportation.  Library books were also delivered to 
more than 100 families.   

● Increasing daily opportunities for engagement and feedback - Once 
regular instruction (online or hybrid) is established, teachers must be trained 
in methods to increase instructional activities shown to benefit struggling 
learners the most.  These include instructional methods to increase the 
quantity and quality of daily feedback and increase student engagement of 
students who are underperforming their peers in this environment. 

○ For the 2020/21 school year, the district purchased $63,423 in classroom 
hardware technology geared specifically toward increasing student 
feedback and allowing students and teachers to interact during 
instruction.  Some of these devices included tablets for writing and math, 
teacher styluses, graphing calculators for online use, cameras and video 
equipment, microphones and projection devices, thumb drives and SD 
cards, Elmos and document cameras, etc. 

○ During the administrative retreat, the message was clear that the leaders 
and teachers must first establish solid core instruction, followed quickly 
by efforts to improve the guided practice portion of lessons across the 
district.  This portion of a typical lesson increases access for struggling 
learners and closes achievement gaps.  Training specific to this end 



included more than 70 teachers and focused on producing electronic 
resources and instructional tools to improve feedback and increase the 
guidance from teachers.  Two of these trainings took place outside of the 
school day, costing more than $5,400.  Similar trainings and teacher 
demonstrations specific to this guided portion of a lesson took place at 
every school during common planning and staff training time scheduled 
within the day.    

● Intervention services - The district must make every effort to maintain and 
maximize intervention services for students who require academic support.  
○ Interventions have always played a large role in reducing the gaps typically 

measured in E-2.  These interventions, by design, are closely aligned with the 
curriculum maps within core instruction.  When the curriculum maps for all 
grade levels and subjects are modified for online instruction, this required the 
curriculum maps for intervention services to be modified as well.  Teacher 
teams began this work in math over the summer and continue the work weekly 
to this day. 

○ Early reading intervention is vital for the long term achievement of students 
within the system.  At the primary level, reading groups in an online 
environment (both spring and fall) need reading groups to be smaller than 
typical in-person groups.  These size restrictions paired with the increased 
need led primary principals and district administrators to assign the bulk of 
available teachers to serve as reading instructors for grades K-1.   In addition, 
student resources for Read Well are specific to each student’s progress.  In 
order to manage groups and maintain progress, each student in kindergarten 
and first grade receives a personalized reading packet every two weeks.   

○ In order to coordinate intervention services in an online environment, with 
adjusted curriculum maps, and with modified schedules requires significantly 
increased support behind the scenes.  At the primary level, the need to move 
specialists into intervention roles resulted in teachers requiring more support 
weekly to plan and learn the intervention curriculum.  When we began the year, 
we assigned .5 FTE in both math intervention and ELA intervention as 
Teachers on Special Assignment Roles.  Tricia Goodpaster and Kaycie Hersey 
have taken on these roles to help facilitate the tremendous work and change 
for these intervention teams.  Their weekly leadership in intervention PLCs and 
with math and ELA grade level teams has significantly increased the efficacy of 
these modified intervention teams within the schools. 

○ As we began the fall, the district had to reimagine how to provide intervention 
services to students in a way that increased the chances of reducing 
achievement gaps, increasing the achievement of students who typically 
struggle and those who are struggling due to the current learning situation.  
Some of these efforts are described in the more formal, bulleted list above.  



Additionally, hundreds of students received intervention services outside of the 
more traditional/formal interventions.  Because the student groups for gen-ed 
intervention are more fluid and not recorded in Skyward, the district cannot 
report on their demographic characteristics.   

To achieve the goals of Standards 2 and 3 and Goal 4 requires that students of 
color, students in poverty and new students receive intervention services in 
disproportionate numbers.  428 (406 unduplicated) students were served 
through Title 1 and LAP intervention funding this fall.  The demographic 
breakdown of these students is as follows:  19% Black, 23% Hispanic/Latino, 
65% Low Income, 18% New Students.  Students in all four of these subgroups 
were overrepresented in formal intervention.  In this case, overrepresentation is 
beneficial and provides evidence that the district intervention services continue 
to be structured in a way to reduce the gaps described in S2, S3 and Goal 4.  

○ Intervention or support classes at the 8-12 level were maintained to continue 
providing help to struggling students.  At CJH, counselors have helped 
schedule virtual meetings with students and families who are in support or 
Achievement Academy classes.  This two-way communication with families is 
vital in an environment in which students are working from home. 

○ At the intermediate level, intervention times were purposely built into the 
schedule near the end of core instructional sequences.  This scheduling plan 
means that students can receive core instruction and then move into virtual 
meetings with intervention teachers to receive more help.   

○ Many students at the high school missed an opportunity to pass the SBA test in 
order to complete a graduation pathway.  To provide them with every 
opportunity, CHS provided the SAT to 82 seniors this fall.  Of these, 49 scored 
high enough to satisfy either the ELA or math requirement.  In addition, the 
school has given 5 rounds of ASVAB testing.  This is another method to satisfy 
a graduation pathway.  16 more seniors met their graduation requirements 
through the ASVAB with two more rounds of testing planned for January. 

○ The spring closure and online instruction created hardships for students who 
were already credit deficient or who were struggling with a lack of structure, 
and daily support and accountability.  This increased the number of students 
who were credit deficient.  To combat this trend, CHS is offering APEX credit 
retrieval options three times each day (four next semester).   This allows 75 
students the opportunity to catch up and get on track for graduation without 
attending summer school.  In addition, next semester, Lori Elvrom will teach an 
ELA support class. 

○ The high school has had over 100 meetings to help and communicate with 
students who have 504 plans and their families.  This is vital as students with 
disabilities may be uniquely burdened by online instruction.  Students’ required 
accommodations and modifications may be completely different in such an 



environment.   
○ Teachers at the secondary level provide 1 on 1 office hours to provide 

additional support and help problem-solve issues that students may need help 
tackling. 

○ New students who struggle present a specific logistical challenge during school 
closures and online-only instruction.  In order to receive formal intervention 
services, new students needed to be tested in small groups (5 or less).  The 
district developed alternative testing options (online) at the primary level in 
math to reduce this challenge.  In primary ELA and at the intermediate level in 
both ELA and math, small groups of students were tested in-person online.  
These tests were structured to reduce the possibility of Covid transmission 
over numerous days and spread out in many classrooms and open areas.  This 
testing practice allowed struggling new students access to intervention 
significantly faster than would otherwise be possible. 

In addition, more traditional interpretations and evidence are available in the evidence 
section of this report for -  

Standard 2 -  

➢ 2a. On-Time Graduation 
➢ 2b. Attendance 
➢ 2c. Post-Secondary Enrollment 

Standard 3 -  

➢ 3a. On-Time graduation 

  

For Goal 2a, UPSD will decrease the gaps in on time graduation rates between students 
in the identified subgroups: Black and White, Hispanic and White, of Two or More Races 
and White, Special Education and non-Special Education, and Low Income and Non-
Low Income. Students in identified subgroups will achieve a higher on-time graduation 
rate than their state peers. 

  

In addition, UPSD will decrease the gaps in 9th Grade On-Track rates between students 
in the identified subgroups: Black and White, Hispanic and White, of Two or More Races 
and White, Special Education and non-Special Education, and Low Income and Non-
Low Income. Students in identified subgroups will achieve a higher 9th Grade On-Track 
rates than their state peers. 

  



■ We believe UPSD is making reasonable progress – 
○ 6 of 10 reported measures for graduation were positive.  4 of 5 gaps 

increased, which is not positive and requires constant monitoring and 
effort. 

○   8 of 10 available 9th Grade On-Track measures were positive.  The 
gap between Black and White students grew to 21%, which is not 
acceptable.  All subgroups outperformed their state peers groups by 
percentages ranging from 3.2% to 24.8%. 

  

For Goal 2b, UPSD will decrease the gap in Regular Attendance rates between 
students in the identified subgroups: Black and White, Hispanic and White, of Two or 
More Races and White, Low Income and Non-Low Income, and Special Education and 
Non-Special Education.  Additionally, students who are Black, students who are 
Hispanic, students who are Low Income, and students who receive special education 
services will have a higher Regular Attendance rates than their state peers.  

■ We believe UPSD is making reasonable progress with 6 of the 10 reportable 
measures being positive.  Of the 5 gaps measured, 4 increased.  While this 
is not positive news, these gap increases were minor compared to other gap 
measures.  UPSD students in identified subgroups had greater Regular 
Attendance rates than their state peers with rates between 4.8% and 7.9% 
above their state peers.  

  

For Goal 2c, UPSD will decrease the gap in four year post secondary enrollment rates 
between students in the identified subgroups: Black and White, Hispanic and White, of 
Two or More Races and White, Low Income and Non-Low Income, and Special 
Education and Non-Special Education.  Additionally, students who are Black, students 
who are Hispanic, students who are Low Income, and students who receive special 
education services will have a higher four year enrollment rates than their state peers.  

■ We believe UPSD is making reasonable progress with 3 of the 5 reportable 
measures being positive.  For 2.1c, this is the first year for this measure, so 
gap increases and decreases will be measured in upcoming years, because 
this is our baseline year. Students who qualify for special education services 
had rates equivalent to their state peers.  Students in the subgroup for Two 
or More Races had rates 4% lower than their state peers.   

In addition, for Standard 3, more traditional interpretations and evidence are available in 
the evidence section of this report for -  



For S3 - Goal 2a, The on-time (four year) graduation rate in UPSD will continue to 
improve each year. 

■ We believe UPSD is making reasonable progress - The On-time graduation 
for Curtis High School increased by 1.4% between 2019 (94.5%) and 2020 
(95.9).  

  

Goal 5. UPSD students will demonstrate proficiency in the state’s essential 
academic learning requirements in the following two areas not measured by 
standardized tests: 

a. Social Studies 
b. The arts 

The district historically measures Goal 5 with CBAs and CBPAs taken by all students 
enrolled in social studies or performing arts courses.  Because of the closure in the spring, 
these assessments were not administered with enough regularity to provide any indication 
of progress.  

In the spring, and again in preparation for online instruction in the fall, decisions were made 
regarding reductions in programs in all areas.  The limitations imposed by online 
instruction, the staffing of an online or hybrid system and restrictions on specific activities 
due to Covid 19 reduced the quantity and quality of content delivery, course options, extra 
curricular activities and dedicated specialist time across the district.  These decisions were 
difficult in every content area and non-academic area, but were guided by the Board’s 
expectations and policies.  Specific decisions were made to maintain programs and 
courses, which are valued by the community and the Board, as demonstrated by their 
inclusion in Goal 5.   

Interpretation Statement – In this unique learning environment, the district made specific 
efforts to maintain programs and modify courses in order to allow student progress toward 
proficiency in social studies and the arts.  I will describe these efforts in the evidence 
section below.  

a.  The Arts 
○ The district purchased or expanded five separate electronic/online music 

programs to allow students to access music instruction, record performances 
and receive feedback from teachers:  Music Play, Sight Reading factory, 
Meludia, Smart Music, and Adobe Creative Cloud. 

○ The district purchased SeeSaw as a separate platform to allow primary music 
students to better access instruction. Music instruction for all primary level 
students was delivered using this platform by one dedicated music teacher. 



○ Schools provided checkout of recorders for at home use to 3rd and 4th grade 
students to be able to access music instruction at home. 

○ Music teachers in grades 5-12 worked to provide check in/out and repair of 
instruments being used at home.  These supports allowed many students to 
continue to learn their instrument even in an online environment. 

○ All continuing band and orchestra students in the intermediate schools were 
provided the opportunity to continue taking these classes.  All other students 
have daily music lessons available. 

○ In grades 8-12 all music classes were maintained online without reduction in 
availability.   

○ Visual arts classes in grades 8-12 remained intact.  Some students at the high 
school had additional access to classes such as ceramics  because of the 
flexibility to move at their own pace.  In such cases, students were enabled to 
make more progress. 

○ CHS has had two separate concert events.  Students in choir, orchestra and 
band were able to participate performing fall and holiday music. 

○ Drama students performed a virtual cabaret on December 18th.  In addition, 
One Acts will be performed this winter virtually. 

○ This winter, 45 students will be able to participate in a virtual Danceblast.  
Dates and times TBD. 

 

b. Social Studies 
○ Challenges exist, especially at the intermediate level, with staffing social 

studies during online learning.  Typically, teachers who teach language Arts 
also teach social studies. Planning and preparing lessons for both subjects and 
all students online successfully is not possible.  In grades 6 and 7, schedules 
were adapted to reflect this staffing issue.  In the online and hybrid schedules, 
students will be guaranteed one semester of social studies.  This will allow 
teachers to maintain the coherence of the curriculum year to year by focusing 
this instruction on the most vital content.  This process guarantees that 
students will be exposed to these important concepts before moving on to the 
next grade. 

○ In both 8th and 9th grades, social studies courses have shifted from separate 
honors and regular classes to all regular classes with an honors designation. 
Students can earn an honors designation by completing additional projects and 
assignments within the school year.  This shift allowed teachers to better plan 
and produce resources collectively, which is vital during online instruction.  In 
addition, these changes allowed the rigor to be increased in the regular 
courses.  This increase in rigor should empower students who may not have 
typically taken AP or elective history courses to have the background 
knowledge and practice at higher challenge levels to be successful. 



○  Social studies courses at the high school have continued without change 
online.  The staff is in the process of evaluating the possible addition of AP 
Human Geography for the 2021/22 school year.  This course would be 
available to 10th graders, increasing the number of social studies and AP 
offerings for sophomores. 

  

6. UPSD students will achieve high levels of participation, test-taking, and passing 
rates for Advanced Placement courses. 

Due to the school closure, AP exams were modified to allow students to participate from 
their homes online.  This modification, along with state decisions to freeze grades altered 
student test-taking and passing rates patterns across the state and nation.  I will report the 
participation and test taking rate information that is available, but these should not be seen 
as part of or establishing new trends in the data.    

Interpretation Statement - We interpret Goal 6 to mean UPSD will have a consistently high 
level of participation in AP courses as measured by the number of courses taken (as 
opposed to the number of students).  For 2019-21, UPSD students who are enrolled in AP 
courses will take the AP exam at high rates.  In addition, for 2019-21 the overall passing 
rates for AP courses offered in UPSD will be comparable to or above the state’s rate for 
similar courses. 

  

■ We believe UPSD is making reasonable progress in: 
○ Participation remains high with 733 course seats.  The number of 

students taking courses increased from 356 students (18/19) to 389 
students (19/20).  

○ 82% of students enrolled in an AP course participated in AP test 
administration this spring. These numbers are not comparable to 
previous years due to school closure.  The state average number of 
tests taken decreased year to year by 7.3% during the closure, UPSD 
decreased by 6.9%. 

○ UPSD AP classes earned higher average passing rates than their 
state peers in 9 of 19 courses. 

 

Conclusion - This report contains evidence of the creation and modification of the district’s 
systems which support academic achievement, equitable learning opportunities and other ideals 
expressed within E-2.  It also contains excerpts from the experiences and efforts of our staff 
throughout the last ten months.  As we considered what evidence to include in the report it was 
clear that there were limits to the detail that could be provided to explain the scope of our efforts 



to promote academic achievement in a new learning model.  It is important to me that the Board 
be abundantly aware that the efforts described in these pages are only a fraction of the actual 
efforts made by UPSD staff and leadership to plan for, implement and support learning.  This 
report is simply a thumbnail sketch of the work done by administrators, teachers and classified 
staff.  These efforts continue, even as I type this report. 
 
Like many people during this pandemic, our staff have found themselves in new roles, learning 
how to do their jobs in vastly different ways, but still going above and beyond the call to support 
our families and students.  This report does not capture the administrators and teachers 
delivering books, stickers, food or waving through a home window to build the relationships 
many students need to thrive academically.  It does not speak of the paras and teachers 
standing in the rain on their lunch break, hoping to wave at their students as they pick up 
packets or supplies.  It doesn't speak to the immense effort put forth by supremely competent 
people to learn all new methods of teaching and new technology in a very public setting. Nor 
does it truly represent the quiet efforts of those who build and maintain our infrastructure and 
tools, the ones who only get called when things don’t work well.  For all of those staff members 
whose efforts support student achievement in unseen moments and ways, we are very grateful. 
 


